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Foreword

For nearly three decades, the inprovenent of puldic educationhes beenacaterpece o Awrica spditicd agada
Statimgwth A Ntiona Rsk The Inperative for Educationd Rform (Axil, 1984 add nost recertly wth No
Gild Left Bhind, pdicynakers have ggod ed wth howto bring doout sigificat refamin pudic schods.
Athough progress has been nade, nany schod s and schod systens | ag behi nd expected resuits. Mrd e anong
sone educat ars hes suf fered, faced wth gester and greater denands and nare tgp-dom i nitiaives, sone vai ce a
lssd pidcadsased d ficacy inthe very prdfessionthey love

The conpel [ ing need to i nprove schod s and schod systens is certain Athough ve are graduat | ng nare students
framhi gh schod, better neetingthe needs o studets wthd salities axdsed ngahiger percatage o studerts
t o post - secondary educati on, the need far gaduetes wth higher levd s of knowedge ad skill hes outd stanced aur
ailitytopradecetheseresits. Inthe 198Xt ves gurgriaefa alytgstudatstotransiti onto post-secoday
edraion Today, essatidly dl studets nost be prepared far sone type o post-secodary credatid: skilled
catificae tvoyer a far-year deyee The competition for joos of the fuue brougt about by economc
dddizaionaddgtd techndaogy nake the aality tothirk ad creste the true curecy o the 21* catury.

Howdoes the Wet Vigniapudic schod systemnest these denands? | proposethresintiaives. Hrst, ve nost
rfinrear visond thegadaesve aetopodrce @Gtany, ve nost assure the besics o |iteracy and nunaracy
fa dl studets. Bi ve dsonost devd o studets wo are copetet inthe aility tothrk criticdly, togdy
knovedge at highleve s and to use technd ogy tod s to assentll e, commoni cat e and andl yze infarnati on.  Second,
ve nost devel p a statewde gorcech to inprovenent thet taps the creativity and enthusiasmd o tdented
edcaas. Gventhe gyrgriae codtios far cdldraionad pdessiod leanng Wet Vignaedcaas
wll risetothe cocasan This goproech nost invdve tine to neet and plan ad use the sound processes of
conti nuous i nprovenent and systemnc change.  Third, venost digiour visionacross dl stakehd ders ad renove
the barrierstochage Dsparate pditicd agendes, devd grart of coflicting pdicdes ad codes, ad resi stace
tobesic structurd chage ae bariers to true systemc refam

The Fanework for Hgh Rerforming 21* Gty Shod Systens and the conpanion Faneworks for Hgh
Ferforning 21° Grtury Shod s ad Faneworks for Hgh Rerforming 21* Gntur y Gassr oons are the foundeti on
fa these three prgoosd s, These docunents are the basis for a comon | anguage and a cooman vision of the
cuture processes ad practices o agea schod system It isny hogpethet they wil becone the gudefar actias
o schod's ad schod systens throughout the state The concept's enedded i n these docunerts, if gpplied wth
tre Wet Vrgniasprit o gtimsmad ddermretion wil nat aly uify or e fatsaddredt ar ation, bt
they wil dlowus toserve ar studeisinavey that they deserve prepared far success inthe 218 catury.

Scerdy,

o R

D.StevenL Rire
Stae Sperinendet of Shod's
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Rationale

Framework for High Performing 21" Century
Middle Level Schools

Thereism singe recpe thet prescribes howto becone a high parfamng mdde levd schod. Nr is there a
sngeedastive list o dl theingedets. Inprovenart is hgly cotexdud, dependet an the comng toget her
d nay factas. Rlicyakers metriedfa decadestoimroetheqeity o pudic educationthrough prescripti s,
prinarily through neesures that increase accoutadlity and define such things as graduati on requi renants,
curricu umst andar ds and assessnat procedures. A though progress has been nade, nast woul d agree that nany
schod s have a log vay to go to neet the acadennc rigor ad the overd| equity stadard o “Learning far Al”
necessary far success inthe 21° catury.

Vit thencanbe doneto sigificatly inrove schod s? Shod s goerde as part o asystem  As such, they are
heavily irfluenced by the clture, practices ad processes of thar staeadlocd schod dstric. Sre d the very
structurd changes needed to inprove mdd e levdl schod s are autside of their inned ate cotrd. In sone cases,
i nrovenart regquires resaurces, pdicy chages adflexhlity that aecotrdled by the locd board o educati on
ad through state ad federd pdides. Grtany, thae ae atlie sdods thet dfy the ads ad bring abaut
trenendos resu ts far studats.  These schod s have been stud ed over the decades and cheracteristics reported in
thed fective schod s research

To bring about wde scale inprovenent and to neet the newmission o “Learning for Al,” there nost be true
systemc change This neas diging the  fats o the state edcaion agades, lacd sdod dstrids ad o
couse, principds ad teachers tovard (1) coman ageenat o the resuts to be produced ad (2) the structures
ad processes necessay far achieving those resuts.  The Fanework for Hgh Rerforming 21¢ Gentury Mdd e
Level Shods is inexd to dfire the mdde levd schod’ s uique rde in systemc chage This framnework
digs wththe dstriat doounert, Fanevork for Hgh Rerfornming 21° Gtuy Shod Systens, and descri bes
concl usi os framresearching the cauntry' s best mdd e level schod s and framrevi ewng t he recommendat i ans of
severd retiod adstaerepatsonimroingmdde levd schods in Anerica

Ths docunart canbe avdude tad fao mdde led adnnstraas ad teechers. Hrst, it can cegte avivid
nentd picture o hovhigh parfaomng mdd e levd schods operae Ths, it canbeabesis fa prindpd s ad
teecharstoadyzethar omcltue practiocss ad prooesses. Secod, it cansa the stage far mddelevd schad
gdd f nenbers to vark cogperativdy wththar locd board o education ad cetrd o fieesd f torestrutue the
schod ad change pdicies ad procedures that nay be inped ngresuts. Thrd it candignthed stria ad schod
vissononthe practices that need to be ingl enanted thus preverting the tgp-dom fed ing thet schod s often have,
Ardly, it canbeabesisfa dsigimgpdessod dadgrat a thelod, regad ad staeled. Wgths
united ad systemc goroech, Wet Vignamdd e levd schods wil nove forveard and perheps | ead the netion
in produci ng graduet es Wio are post - secondary ready and wo have the skil s necessary to find a producti ve pl ace
intheddd dgtd scaey d the 21® catuy.
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The HHigh Performing 21" Century Middle Level School

“Asinglequestiontoaskis ‘Hwhes theverld df achildchangedinthe last 150 years? Adthe asver is ‘It’ shardto
inagine any vay inwichit hasn't chaged’ Qildren knownare about Wt isgangoninthe vrldtoday thanther
teachers o ten because of the neda enviromnent they govup in. They are inmersed in a ned a environnent of all
kincs o stuf f that was unheard of 150 years ago, and yet, if youlook & schod today versus 100 years ago, they are nare
simlar then dssimlar”

Rte Sp saia lecturer, Mssachiedtts Irstitue o Technol ogy

The U gency

The varld in wii ch students |ive hes changed dranatica |y and schod s nost change as vl |, Accarding to forner Federad
Reserve Board Chai rnan A an Geenspan, there wll be anevd ving denand for 21* century skillsinour econony. “Wirkers
innany occypeti ons are being asked to stremgthentheir cogiitive skill's; besic credatid s, by thensd ves, are mat enough to
esure sweeess inthevark dace Workers nost be equi pped nat sinply wth technicd knowhowbut aso wththe dality
toaese adyzeadtrasfaminfonationadtoineat & fectivdy wthahers. Mreover, that learingwil inreesingy
kealifelagativity.” A edrcaas, ve nost prepare studets far thiskind of verld

The Garacteristics

Tre cheracteristics d 21* catuy scdhods cosist o the cotet adtods o teaching ad d so i nvd ve a phi| osophy about
the vay studerts shou d be taught and the student’ srespasibility inthelearimgposess. Al 218 catuy schods ok a
the broeder economic, denagrgphic and socid trends in the state, the nation and the varld and tries to uderstad the
coted o theedcaionthey aepoidng  Wehe thesatingisrud like Wet Vigniaao nare suourban, these schod s
redize studats needacuricuumbult onthebesicsbut anedsoriching dd anreness; financid, econonc and busi ness
literacy, civic literacy; and infarnati on and conmoni cation technd ogy.

Bt being a 21® centuy schod invdves nare then changng the curicdum A ef fedtive 21% catury schod sees the
gdity d theirstr uctiad process as key to studat suooess. Ths, besic facts ad besic skills are importat tothe edeat
thet they provide a foudtion for uderstadng of conplex issues, to sdving prddens, and to thirking criticdly ad
cegivdy. Tne irstructiod process is inetiodly designed as ajaurney to deep udarstadng ad gdicaion of that
kovede tordevat issies. Thskndd irstrution o feddsthedsiognd irstrutiod sraejes, theqeity o athatic
assessart s, the sdettion o resorces and even the setting far imstruction

Al 21* catuy schods see that incressing nuniers o studets cone to the pldic schods as dgtd retives, dde to
nvigate soqphisticated goicatias of technd ogy tod's. Thus, these schod s seetechnd oy as avay of life Students beam
witing assignents fromther RAng to fdlovstuderts far peer editing they rauindy prepare PonrRoint presentai ons,
woadscetificdtainogghingcdcuaas fa nathenaticd adysi s, dowl ced grgohi cs o vi deo streamfar assi grents
ad even nay interviewa N'\SA scietist over the Inerngt. Gided use of these tod's krings richness of understand ng,
rd evance ad cretive ener gy into the schod and d assroom

However, the nost pronounced cheracteristic of the 218 catuy schad isitsviewd thelearner . Studats livinginaverld
costantly changed by technd ogy nost be life-long learners. Thus, 21% century schod s focus on creating learners wo are
active ad sdf-drected wWo ae gven hdp in uderstading their om learning styles; wo ae gven chaces in the
learning process and c ear gui dance through rurics onhowto judge the que ity of their omvark.  The 21% century schod
istrdy doout crestingacomority o learners, were students are quided partners inthe learning process.

4



Mission of the High Performing
21t Century Middle Level School

Dringgades 58 themdde levd learner, typcdly ayoug addescat 10to 15 yeas o age, isepaiaringa
change froma snal | nel ghbarhood schod , where the student spends nast of the day inone prinary cl assroomwth
the sane teacher ad d assmates, toala gg, nore inpersod instituion, father fromhone wth nany df feat
dasses adteadas. Thsisdsoatine wenthe learners have uni que devd gonentd cheracteristics ad vari ed
adlities that nost be cosi dered wen desiging gogrgriae | earn ng experi ences.

THE M DDLE LEVEL LEARNER
Young add escert s

o aeseachmngfa idatity ad accgptance frompeers; they vat to bd og

e thrk dseveadjuethngs adsituiasinrdaiontosdf (egoertric);

e haeawllingesstolearn newthings they casider to be usefu, guredae gportuities to use
skllstosdvered-life pddes ad pefa active over pessive | earn ng experi ences,

e aecuios aou thear varld and vat gportunties toexdae ad edxed thaer knodedoe

o aerdletiveadinrospectiveinthogts ad fedings,

o aeddf-casdas hdlysastivetocaitidsm suscgtidetofedings o | owvsd f-esteemad respod

v | to gportunities far success ad autherti c recogni ti an

aeiddistic ad pessess astrag sase d fa rress;

vat tonake thar om decisias ad require cosistecy ad drection as they learn to do so;

aedtenearaicadimosistat inbdava; ad

exerience fluctuations innataod i sm causi g rest| essness and | stl essness, ad rgad and sporad ¢

physicd devd gomant, requiring varied activities ad tine to be by thensd ves.

THE M SSI ON

Bsed yoon the deracteristics o the mdde led learner adthe Fanevork for Hgh Rerforming 21° Grtury
Mdde levd Shods, themssond the Wet Vigrnamdde levd schod istocreste an eviramant ded caed
toacademc rigx far dl studats, were expectaias ae high ad sypart is strag to proate studets & ficay
& leargs, todedpthar 21° cetuy leanngskills adresposiblity far ach evenert; to gu de themthrough
the persod issues o early add escence ad bu I d the foundati on for high schod and post - secandary chai ces.
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Framework Overview
The Three Components of a High Performing
21t Century Middle Level School

1
Hoh performing 21* centuy midd e level schod s have in conman three broad conponents (il lustrated by the
gghic bdony that cone together to produce quality resuts faor studets. Hrst, they have a cdesive cdtue o
hohepedaiosfa ssuatsadsda f. Sood they sheresimlar practi ces incurri cu umnanegenant, irstructi od
practices, schod e fectiveness, ad student support and faml y/ comonity comections.  Third the leeder hes a
persord and ar gani zati onal conmnt nent to Systennc conti nuous i nprovenent .

GRADUATES PREPARED FOR THE RESULT

g1 The 21¢ century midd e levd schod is apart of the Rek 12 coti nuum
o e " ,
THE 2] ( ENTURY thet devel ops studerts proficiet inrigoras 21° certury, adgt & WEing

21% cetuy skills ad oconpetet inthewse o 21* catuydgtd tads.
Al 21 century nidd e | evd teachers create an enviroment ded cat ed
toacademc rigor for dl studerts, nairtan hi gh exqectaias; proaie
students’ d ficacy as learners, deved op their learning skills ad
resposibility for learning gu de themthrough the persord i ssues of
early add escence and bui 1 d the foundati on for high schod and post-
secondary choi ces.

SYSTEMIC  CONTINUOUS
IMPROVEMENT PROCESS

Gnponent #3 - THE PROCESS
Al 21 century high perfarnming nidd e | evel schod s have avel | -
defined systemfor inprovenat that is bath cdlaborative ad
1 e cortirnuows; “everyore getting better dl thetine” It stens from
| the crestion of learning comanities wereintineis set aside for
study of studert ckta, staf f prddemsdving, professiod learning
ad inplenertation of strateges to inprove achi evenent resuts

fa suwats.
>
§ o Gnponent #2 - THE PRACTI CES
5 . ZZ Al 21¢ century high performing mdd e level schods share
| L w0 common high yield practices. These practices ae rdaed to the
> Q % - for variabes thet & fect student achievenent: curricul um
L [ W %(_) nanegenent, engagi ng i nstructi ondl practi ce, schod ef fecti veress
O O Z < w and student support and fannly/ coomoni ty connections. Al 21
< < g Z catuysddsineyaethesestraegesinanimstructiod process
<Z( DZ_ = EZ that foolses on 21 certury cotert, 21® catuy learring skills,
S B O 08 wed 21* cetuy techndogy tods and 21¢ catury assessnerts.
Ll

p z m %ﬁ

> @) - R
= '6 6 =D Gnponent #1 - THE CULTURE
(_) ) o) EE The foundati on of any high performing 21¢ cetuy
% E T a) > mdde levd sdhod is the ity o the cadtue
) wn O 50 Hagh perforning mdd e | evel schod s have | eaders
§) Z & % O wWo intertiondl |y shepe a conesive cuture of hich
@(pgdatids. By dev.elopi.ng a strong sense Of
[ | [ | | | I | mssion, thraghthe dhily living o caebdiesin
— <: practices and procedres, and by creating synbd s,
cd eraios, heroes ad heranes, the schod st f
CULTURE OF COMMON BELIEFS AND VALUES et o coste & fartil o e rorrart for

. . cdl | bebel f of the student
Dedicated fo “21" Century Learning for All . . . Whatever It Takes” ecdlemem the stukrts they save
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Component 1

The Culture of the High Performing
21" Century Middle Level School

The faundetion of ay iy e fetive schod istheqeity d the cdtue Gerdly dfined as “the vay ve do
things aoud here,” adtueis the uder goud streamd norns, vd ues, bdids, tradtias adrituds thet have
bult uover tineas peod evrk together, sdve prad ens and cafrat chd lenges. These expectati ans and va ues
shepe hovped e thirk, fed adact inschods. Qitureinfluences everything thet goes aninschod s howstef f
dress, et they tak aoout, thar wilingess to change the practice o imstructi on ad the emphesi s g ven studart
adfaadty leang  Thes, cltueis apoerfud determnat o resuts ad the degee to wich schod | eaders
atedtoths deermnat wil utinatdy shgpe the schod’ s dality toinmroe

Lowperforming schod s heve asigificatly df feet cdtuethenhghpafamngschods. They vduve d f ferat
things adthis behave indf feret vays then thar high perfarming conterparts. These schod s have, over tine,
becone unproducti ve and toxic. These are schod s were staf fs are exdtrendly fragnented, were the purpose o
serving studets hes been lost tothe g o serving the adits, were necetive va ues ad hopd essness re gn
Teachers wo support change descri be i nprovenent neetings as batt!l egrounds weere snipers ad atacks are the
norm Negetive staf fd fectivdy sabaage ay atempts & cdlegd inrovenant. Taxic schod s are d aces were
necgtivity domnetes coversatias, ineractiosadpdanng weethe aly staies recouted ae o falue the
aly herces are ati-herces.

Incatrast tothetaxic cdtue d lowvparfarming schod's, high perfamng 216 century mdd e levd schod s have
srag peitivealtues. These ae schod s:

= wWeresta f nenhers have a shared sense of purpose, vihere they pour their hearts into teachi ng and
todong thar best to successfuly trasition dl studarts fromd enetary through mdd e led to
h gh schod

» wWeretheuderlyingnons aed cdlegdity, inprovenent and hard vork; staf f nenters fed an
ddiggiontoinroethar skills adtobe cotribuing partners in sdving schod prad ens;

= wWeerituds ad tradtios cd drae student accanl i shnert, teacher imovation ad paretd
conmuni ty conmat nent s;

» Weetheirfond nevark of staytdles, heecessadheranes povideasocd web o infarnati on,
supart ad histay o successfu vays thet the schod hes served the needs o studerts; ad

= where success, joy and hunar abound.

Strog positive cltures are daces wtha shered sase o Wet isimportat, ashared eehos o caring ad cocern,
and a shared conmtnent to hel ping students becone producti ve cotributars ad learners inthe 21 catury.

The above descriptions are pargoirased framthe vork of Ket D Rterson ad Terere E Rd, How Leaders
Inflvence the Gt ed Sd s.
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Component 2

High Vield Practices of the High Performing
21t Century Middle Level School
“The Four Pillars”

Wen determining strateg es to inprove cl assroom schod and schod systemef fectiveness, prafessiod s nost
aswer oe pvatd question “Vkiat o fects overd| student achievenent? Q@ phrased in inprovenant terns,
“Wt conditions dove cotrd thet canbe dte ed toinprove student achievenent”  Vilen ansvered, nearly dl
issues rel @edto student achi evenert derive fromfour broed aress: (1) theque ity o curricu um “Wiiet ve teach’;
(2 theqdity o irstrution “Howve teedT; (J the overd| e fectiveness of schod, “Viere ve teacH’; and (4)
the unique cheracteri stics and beckgrauds o the studets ad the sygpart o their famlies, “\ilbove teach” The
gaityd eechaeainasdod o schod systemcanether ehace o negtetheoverd | led o studet parfarnance
Together, these for variddes poice a dear aganizaiona nodd for classroom schod and schod system
| npr ovenent .

Areviewd research and best practices of high perfarming schod s (inforned wth reconnendeti ons fromthe
Ratnarshipfa 21* Giuy Sills) reved ssigificat comardities anngthe practices o Anerica shest sduds.
Teachers wo are d asing the achi evenart gap, bring ng i ncreesi ng nunbiers o studets tohighlev s o perfarnance
and using nethods associated wth 21* catuy leanng shere nany sinlar goor caches. Though dif ferat in
specific detail and godication, high perforning cl assroomt eachers under st and and nanage the curri cu um know
howto design, inplenent and assess neaningfu and engag ng | earning experiences, cotribue to the overdl
éfectiveness o the schod, cesead o paticpeteinsypot systens far studets, ad comect wth parets ad
conmuni ty in a neani ngful vay.

Tre charts on the fd lowng peges use these for aress as an ar ganizatiad structure fa dsdaying highyidd
practi ces conman anong hi gh perforning teachers. Thedatspoideavery brief desripion o eechhighyidd
practice futher defintios adeqadias o these practi ces wil gopear i n docunent s bel ng desi gned t 0 acconpary

thi s franeverk.
S— I — —

<

CURRICULUM MANAGEMENT
INSTRUCTIONAL PRACTICES
SCHOOL EFFECTIVENESS
STUDENT SUPPORT AND FAMILY/
COMMUNITY CONNECTIONS

|
|
[
|



Curriculum - “What We Teach

To assure that all students are taught a rigorous 215t century curriculum,
leaders of high performing 215t century schools:

O Inpl enant arigorous standards-besed curri cu um(rather then a text book
a activities besed goroach) focused onprdficiecy of Wet Vigna
Gntent Standards and @y ectives ad 21¢ catuy caotet, catex,
lernng skills ad techd ogy tad s,

O Irpeat thedstrict’ s K12 prioritized, napped and cust onhzed
curicdum togve priaity to coe corets ad essetid
under st and ngss;

O Inplenent arigorous 21% cetuy care curicd umthet gves priarity to
read ng/ | anguage arts and nat henati cs and provi des i n-depth
vl grent o sdeve sodd studes, theats, hedth physicd
educati on ad vl d | angueges, wth goportunities for studerts to
e@daeadtiod curicdund inerest;

O Estadish ad inplenet a consistent schod -wde witing nadd ;

O Inplenent a standards-based nat henati cs programthat transiti ons
students fromnuneracy to a sdid foundeti onin d gelbra and geomatry,
usi ng nat henat i cal reasoni ng, probl emsad ving, val u ng nat henat i cs,
devel opi ng student confi dence i n nat henat i cs conmoni cati on, and
settingthe stage far success inupper leved s o nathenati cs and sd ece

[0 Develop and i npl enent a 21* century bal anced assessnent system
thet includes cl assroomassessnents, benchnark assessnents and
sunmat | ve assessnents to i nprove student achi evenert ;

O Inplenent and pronate a schod -wde resporsibility for 21 catuy
infarnation and cooni cationtechmd og es (1) resdtingin studerts
praoficiencyintheused dgta technd ogy and comonicationtod s to
access, nanege, integyae ad evd uate infornati on, construct new
know edge and conmoni cate wth ot hers;

O Inplenant an articu ated advisary curricu umthat addresses st udent
persord grovth and devel opnent, enhances study skill's and prepares/
Qui des studets far ertry intoarigorass high schod curicd un ad
beg s the god setting process far @ ami ng secandary and post secandary
education and careers; ad

[0 We a schod -wde curricu umnenitoring system(i.e., dassroom
val kt hrough and assessnent data) to pronete conmoni cati on about
Syt leanm




Instruction - “How We Teach”

To assure that classroom instruction reflects research-based instructional

design, management, delivery and assessments, leaders in high performing
21+t century schools:

O

O

Expect teachers to be devel opnentd |y responsi ve to the physica and socid/enati ond needs
o mddelevd learners and to have suject natter exqertise

Expect teachers to creste a caring, trusting and engeg ng cl assroomdlinate thet va ues dl
childenregard ess o gender, race mative languege beckground, cuture ar dsdility;

Bqect teachers to creste anind usive learning enviromnent thet is enationd |y and prysicd ly
safe, pronates persod respect and a serse of bl ong g, and conveys to students thet they can
neet rigorous acadenic standar ds;

Qi de and noni tor schod -w de agreenent on and enforcenent of consi stent schod ru es and
procedres thet he p students gain skills and knowedge to be successfu wih fuure sodi etd
rades in conmnities and vork pl aces;

Bqect that priarity be gventoteaching read ng strateg es and vocabu ary devel opnert indl
cotet aress as denanstrated by edensive reading, eqdicit teaching nadding and repetitive
exposure to vords in nl tipl e vays through word ri ch cl assroomenvi romnents;

Mnitor the use of a consistent schod -wde witing nadedl based on the witing process wth
akqete practiceinrarraive pearsuesive infarnative adtecnicd styles, ad assessed using
conmen rubrics and portfaics;

Bevel op schod -wde agreenent on and routi ne practice of prgect-besed learning, using
exenpl ars and perf or nance/ assessnent rubri cs;

Bxqect teachers to use a standards-besed | esson pjaming fornat thet begns wththeendin
nind, focuses on essertid questi ons and core concepts, d i gs assessnarts, instructi on ad
resarces tothe Wet Vi gna Qriet Standards and @ ectivess and 21* catuy learnng

Qi de and expect goropri ate and pervasi ve use of the research-besed imstructi o strateg es;

Focus on 21¢ certury skills that devel op studert persord dependahi lity, parseerace refledtian
fledblityadsdf-dsddinetha leaners assmlaeinolifelogleanng

Spport and nonitor the use of 21°¢ catuy leanmg straeges ayossdsddines thet resdt in
students gathering and eval uati ng evi dence, i dentifying viewai nts, naki ng broad comecti ons,
cosidering dternatives and naki ng i nf orned deci si ons;

Expect teachers to gather ad use awde variety of dataregard ng studerts’ learning profil es,
read ness, inerest, dsaility ada cdtud hbeckgouds to aj st tine suypart fledde
goying ad df feretiae instruction besed on the phil osophy of universd design;

Gide ad nonitor the use of a 21% century bal anced assessnent syst emthroughout teachi ng
adlearnngtod agose studert needs, pdannext stepsininstructi on ad provi de studerts wth
descriptive feedoack they can uise toinprove the quality of their verk;

Inplenart interdscipinary teeamng thet resutsinthe cdlaorati ve exanneti on of standards,
aj ettives, essatid coogts adessatid qestios sothat teachers canidatify straegesfar
irstruction ad assessnart thet dign harizotdly ad verticdly, ad

We a schod -wde farnali zed i mstructiond nanitaring system to assure thet the instructi odl
and curicd umpricrities are bel ng addressed and thet schedu es neets the needs of the studerts.




School Effectiveness - “Where We Teach”

To assure that all schools have the leadership, culture and organizational
practices representative of effective schools, leaders of high performing of
21+t century schools:

O DBeve op a schod -wde agreed ypon missi on thet unites the staf f ad guides
actions, practices ad procedres throughout the schod ;

O Etadishacdlaoraivesdod cltuethet syports odlective respasiblity
and owership for acadennc excel | ence, devel opnenta responsi veness and

sodd ety

O Etadishadnoitor acdtuebesed onhighstadards for staf f ad Sudats,
were stef f nenfoers nodel professi onal i smin dress, | anguage and deneanor
adther ineractios wth students, cd|esgues and comonity;

O Mdd theprindpeshipas aleader o learning W is ded cated to persod
gonh ad verks cd [ aboratively wth teachers to or gani ze a schod -wde
structure far angoi g professi odl devel opnent of staf f;

O Ponote schod -wde know edge and devel opnent of the seven correl ates of
éfective schod s as a besis for schod wde i nprovenent ef fats

O Weacdlaoaivestraegcpdamngprocess invdving dl staf f insdod -
wde and cl assroomi nprovenents that will enhance student |earning

O Mdd |eadership as a deve oper of peopl e, wWio or gani zes a schod -wde
structure for prafessiodl goth (e g, prafessiad | earn ng comon ti es)
and devi ses vari ed neans of enhanci ng the knovedge ad skil|'s of the staf fto
prodee resuts far studets;

O Devd gpschod schedd es thet facilitate comon plaming tine creativey set
adcketinfa staf cdlaoraive ppaddemsdving pamng |earnng ad
decisionnaking adjudciosly praect learningtine to nest the nesds of
learmers inthe sdd ;

O Qnduct ongoing eva uetion of staf fing assigmartstoassurethe nost e fedive
we d dl persard, tine axd space innegting the neecs of the learners;

O Secure ad bend resaurces to suyport 218 catury studet learning, provid ng
gd f wththe technd ogy tod s and sug ect speci fi ¢ resources nesded to address
tre Wet Vigna Gntent Standerds ad Qy ecti ves;

O We schod -wde and cl assroomdsta to gui de cd | aboration and i nformthe
deci si on naki ng process; and

O nouct ongoi ng Systenatic nonitoring of prograns, procedures and staf fto
assure stadbrds of quelity aenairtaned ad be wlling to cofrat
inroriae bevias adinest tinetohdpstaf f i nrove
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Student Support and Family/Community Connections -“ Who We Teach”

To assure that all students receive the support they need to achieve high
levels of performance and that all families and community members are
treated as valued partners, leaders of high performing 21 century schools:

[0 Deve op ad proate a sense of cd | ective resporsi bility and owership for bring ng
dl stubtstopdidexyregadess o dsailities, previas ach eveart, native
| anguage background or cu ture;

[ Idetify adremave ay barrier that nigt exd ude students and parets from
perticipetioninthe schod conmonity;

[0 Inplenert pdidies, procedres ad proyans thet devel op studarts’ respect for cuturd,
gender and soci o-econonic d f ferences that prepares themfar livingina 218 catuy
ddd swhiey;

[0 Devd op ad fornalize schod structures and processes thet provide d | studerts
onga ng suypport and qui dance (e g, acadennc success, god setting, career paming
and persod gonh) wthan addt advocate, adviser o nentar;

0 1npl enent persondl i zed qui dance and schedul i ng processes thet oui de students in
choosing ari gorous d ass schedd €

[0 Inplenent a schod -wide, articu aed devel opnental gui dance programthat addr esses
the students socid and enati ondl needs;

0 Inplenent an ef fetivetrasitiond anthet invd ves studarts, parerts, teechers ad st f
froma| schods participatinginthe tramsition process bahinoad ot o the mdd e
led sdnd;

[0 Devel op and nanitor a schod -wide process for nonitori ng non-acadenic vari adl es
thet my dsryt leanng(eg, dtendance, dscding hedthissues, socid-enatiad
isses) adfa gpyingaproxideinevetiaosinatingdy fashan

[0 Estadishaschod -wde environnert thet is vel coning and respectfu of famlies from
dl vdks o life sdidt advduethar neeningd imput, firdmltigevaystoinite
ad i nvd ve themin schod initiai ves;

O

Work wth famlies to bulda shared conmntnent to schod god s;

O

Devel op and nodel a school -w de conmit nent to ef fective two-way conmuni cation
wth parets that is respectfu o the d verse beckground and chdl | eng ng needs of
famlies,

0 metadishodlaoraiveinitiaivestobuldthecaedty of prretstosypat thar dild s
learnng a hone

[0 Davd opaprocess ad structure wihinthe schod tolirk students/fanili es to comonity
agenci es and servi ces beyond those thet can be provided by the schod ;

[0 Develop partnerships ad re aionships wthinthe comonity thet are notudl |y
berefidd, thet resut inthe schod bangarespected ad vd ued partrer , adthet exad
theschod’ s aility toneg the needs o studats;

[0 Geate ad pronate a school -wde enviroment thet pronates hedthy lifestyl es ad
persordl v I ness ad ellists famlies adthe comonity as partrersinthis e fat; ad

[0 Inplenent avariety of student support systens enphasi zing cd | dboration (e.g,
cosutaion teamnng, coteaching infonal prddemsdving irstructioninaseperae
satingad cdlegd |earn ng conmoni ties).




Descriptions
The Six Elements of 21t Century Learning

1 A FOCUS ON CORE SUBJECTS - Qre academnc sug ects remainthe foundation of a good education N
Gild Left Bhindidatifies these as Bgish reading and | anguage ar ts; nathenatics; science foreg
| anguages; civics; governnent; economics; arts hstay; and geography. Staderds, djectives ad
perfarnance descrippars far eechocaresujedt aeddfinedinthe Wet Vi gnacatet stadards ad dj ecti ves.
N Qild Left Bhind dsorequires that studets be techdogy literae by theed o thee@dth gak The
focus on care sug ects nost expand beyond mninal nastery to high levds of uderstandng ad skill.
Kovedge learning skills and use of technd ogy tods nost be bu It onafirmfoudation of core sug ects.

2 EMPHASI S ON 21¢* CENTURY CONTENT - Elcaion ad business leeders idatify far sigificat,
ener g ng cotet aesstha aecriticd tosuccessincomonties advark daces of the 21° catuy. Sihads
needtogve geder prannece inthe curicd unto these for aress.  This enphasi s nay cone fromaddi ng
addtiod corses tothe curicduma by emhesizing this cotert inedsting carses.  Teachers can ad a
richudearstadng o thiscotet by ifusngths cotet incotedud learnng epaieces. The aes ae

e GLOBALAWARENESS - Techrdaogy is dditerating geoggohi ¢ boundari es and tine zores;
cal | aborati on and conmani cati on across these boundaries is nowcommanpl ace.  Studerts need
a teegper udrstad g o the thinking nativatios ad actios o df feet altues, cautries
adregas. Gad aareness pronates understad ng, td erace ad acceptace o ehmic, cutud,
rdigas ad pasod df feraves. It dsohdps studets vark thraugh the copledties o df faat
pans d viewthet sring frand f feret parts o the varld

« FINANCI AL, ECONOM C AND BUSI NESS LI TERACY- Stuts aeadwll incressingy
be responsi bl e far naki ng sgphi sti cat ed econonnc and busi ness chaices that will profoundy o fed
thar fuuwe These everyday chaices canresut inpersod prosperity o poor finadd dedisias.
Smlaly, nast pegd e enter vrk places after high schod wthout even a rud nentary understand ng
o variaus business processes, etrgyeerid sprit a economc farces thet shgoe oo ives.
FHracd, economnc ad business literacy wll he p studerts better nanege their persod i nences
and cotribue nore productive y in verk p aces.

e CIVIC LI TERACY- The Lhited States nesds infamed respaside dtizes topatidpaeinthe
pditicd pracess. Gvic literacy can hd p studats uderstand, ad yze ad perti d pate i n govermarnt
and inthe comunity, bahdaddly adlocdly.

e HEALTH AND VELLNESS AWARENESS — Baing asuccessfu citizen ad varker inthe 21¢
catuy requres knovede ad helits thet cotribueto parsod hedth Withinressmgostsin

ned cad care ad hedth insurance ad the persod inpact on hgopiness ad vel | -baing, students
nost uderstand the inportance o hedthy lifestyles.

Adapted from publications of the Partnership for 215 Century Skills
www.21stcenturyskills.org
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Descriptions
The Six Elements of 21t Century Learning (continued)

3

IS

21* CENTURY CONTEXT- Gad teachers have d vays hd ped st udent's d scover the vd ue ad rd evance of
newskills ad knovedge Qildennowliveinaverld o dnast ulinted streans o trivid ad profound
infornation, of enarnous goportunity ad df ficdt chaoces. Hlpng studats nake vitd practicd, enatiod
adsodd carectiastoskll adcoteat isnareinportat thet ever. To hel p students nake t hese nean ngful
corectias, teachers can credte a 21® catuy cated fa learnng by

e Mkngcotat rdevat tostudats |ives,

 Bingngthevarldinothe dassroom

e Takingstwetsax inotheverld ad

e Ceding gypotuities fa studats to ineract wth each aher, wth teachers and aher knotedgead e
adlts inathetic learn ng exeriaces.

Inthese vays, studets can see the comections betveentheir schodvwark adther |ives ot si de the d assroom
mwad inthe fuue These carettios ae aiticd to devd gqpng studets  engagenent, nativation and
atituks aot lernng

B/ teechingin a 21* cetuy catext, edcaas can crede a bd axed edcation thet reflects bah retiod
cocerns ad locd needs.

USI NG2L* CENTURY TECHNOL OGYTOOLS TO GAI N | NFORVATI ON AND COMMUNI CATI ON
TECHNOLOGY (1 CT) LI TERACY - Infonationadcomonicaiontecdrdogy (1Q) literacyistheadility
to use technd agy to devd op 21* cetuy catext knovedge ad learning skills, insupart o 21* catuy
teecigadleanng Inadgtd varld stultsnesdtoleantowethetodstha ae essatid to everydey
life ad vark pace productivity. The Wet Vigna cotet staderds and dj ectives have been revised to
ineyae?2l® catuyleanngsklliswth2l® centuy technd ogy tad's, using reti o technd ogy standards. In
Weat Vrgna these ae atitled “Stadards fa 21* Griuy Learning” Inportat 21% cetuy technd ogy
tadsirnduke

e Infornati on and conmoni cation technd ogi es, such as conputers, networki ng and other technd ogi es
(dectronc praoes, lpodks, dedtraic wite boards, ec.);

e Ado Vvideo, mitinedaad ahe dgtd tads,

e Acesstoolinelearnng comonities ad resources;, ad

e Aigeddgtd cotet, sotvare ad adequete hardvare far dl students ad educat ors wth gogrgriae
technd ogy suppart systens.

Tremx o techrd ogy tadswll chageadevdvergadyinthefuwe Today s technd ogy nay be dosd ete

tonorrow It isimossbdetopedd thetadsthet wil be essatid fa leanmgadvakinginthe years to

coe Thsiswyit isinpotat fa pegdetoaqurethelearnngskllstha will endd e themtolearnto use

next-generati on technd ogy and wiy busi ness pegd e and educat ars need to continue cd | aborati ng so schod s

wll stay dreasst o newtechnd agy.

Adapted frompublications of the Partrership for 21¢ CGentury Sills
www 2lstcentur yskills.ag
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Descriptions
The Six Elements of 21t Century Learning (continued)

5 21* CENTURY ASSESSMENTS - A 21* catuy bal anced assessnent systemind udes a conti netion of
sunmat i ve assessnents, benchnark assessnents ad fornati ve d assr oomassessnents. Rdess ads a
adl levds nost evd uete ad i npl enent assessnants based ontheir intended purpose ad gurgriate use Al
assessnarts provi de evidence of student learning thet nost be clearly comoni cated to the intended users in
ady to assre stult suwocess. Assessnerts in the 218 century nost neesure higher -arder thinking ad
reason ng through the use o authertic perfornance-besed neasres.  Tvety-first cetury assessnarts wi |
incressingy uilize tecndogy as a neas o test admnistraion, reporting record kegping and nanitaring
studert prayess.

Sunmat i ve Assessnents of Learni ng

Snmat | ve assessnents nust be appropriatel y bal anced wt h benchnark assessnents and fornat i ve cl assroom

assessnarts to adequetdy evd uate the ful rage o studet pradficdency. Sumative assessnerts inthe 218

catuy are guded by the fd lowvng cheracteri stics:

e Sumative assessnants neasure core sujects digedtothe Wet Vignacotet stadards ad
djectives thet indue 21 cetuy cotet, leanmgsklls adtads.

e Sumative assessnants docunent indvidud and group achievenant status at apant intine

e Smative assessnarts are used for accountadility adtoinfamstudents, edrcaas, paets adthe
comoni ty of student, schod and systemperfornance.

Benchnar k Assessnents of/for Learning

Benchnar k assessnents nay be fornative or summative in nature. They use nol tipl e neesres and a vari ety

o irstructiad ad assessnart ruri cs to gui de the assessnart process. They are used far imstructi andl feedheck,

not far accoutability purposes. Benchnark assessnents inthe 218 century are guided by the fdlowvng

daadeigics

e  Bechnark assessnents aretypicadly adnnistered by thed strict o schod a predeternnned pants during
the imstructiod process to neesure studert nastery of specific imstructiond dgectives.

o Bechnark assessnarts provi de feecheck to students, teechers, parents, schod s and the schod systemon
stults rdaive prayess torrdimstructiod tar (s

* Bechnark assessnerts provide tingly infarnation thet dlovs in course carrection befare studerts fd |
hopdl essly behi nd

Fornative @ assr oom Assessnents for Learni ng

M aninegd pat o theimstructiod cyde farnati ve d assroomassessnarts provi de studarts, teachers ad

parents wth a cotinu ng streesmd evi dence of student progress in nastering the knowedge ad skill's thet

buldtonard standards. Fornati ve d assroomassessnerts inthe 21% cetuy are guded by the fdlowvng

daadgidics

* Fornative cl assroomassessnants are conduct ed throughout teaching and | earning to d agnose st udent
needs, pdan nedt steps ininstruction ad provi de studerts wih feedoack they can use to improve the
qeity d thar vark

o (assroomassessnats are learner -catered rodtedin e fedtive teaching strateg es, catexdt-spific ad
support ongoi ng student grovih

* Fornative assessnert infarnationis clearly conmoni cated and provi des feedoack to students and their
parets fa nontoing studet progress tonrd achieving learnng god s.

* Fornative assessnarts aeincreasingy ahertic inneture and incd ude nal ti Pl e perf or nance- besed
neasLr es.

Adapted frompublications of the Partrership for 21¢ Gentury Sdlls
www 2lstcentur yskills.ag
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Descriptions
The Six Elements of 21t Century Learning (continued)

6. 21st CENTLRY LEARNI NG SKI LLS

| NFORMATI ON AND MEDI A LI TERACY
The understand ng of howwords, | nages and sounds i nfl uence the way neani ngs are creat ed,
shered ad ard yzed in a contenporary soci ety so thet a person can assign va e, varth and
| NFORMATI ON neaning to infornati on through a vari ety of neda forns.
AND VI SUAL LI TERACY
COMMUNI CATI ON | Treddlitytoinerpret, use gyreciae ad crede inages ad video using bath coverti ol
SKI LLS i'arlest century nedi a in vways that advance thinki ng, deci si on-naki ng, conmoni cation and
eanrg
COMMUNI CATI ON SKILLS
The skills needed to generate and convey nessages wth neani ng and understand ng wthin
ad across variass cotedts, cutures ad ned a

CRI TI CAL THI NKI NG

The dear, precise ad purposefu process of wsing specific cogitive skills ad strateges to

gidebdief adactioninacconpishnggods.

SYSTEMS THI NKI NG

THI NKI NG The adlity to see ad uderstad the wid e, to recogi ze petterrs and irterrd aionships of
AND perts, ad to determine howto structure those interrd aiaships in nore e fedive o fidat

vays.
REASONI NG PROBLEM SOLVI NG

SKI'LLS The ability to aody apropriae processes, induding prod emidentification, irfornation
pthering prddemadysis, gererading adtesting dternate sd wios, ad evd uating resuts
inaode togeneraeresd uias to prad ers.
CREATI NGAND | NNOVATI NG
Theat of ringnganidea product o pafananceinoedstencethat isgeuindy new, aigrd
add vdeathy parsodly ada cdtudly.

| NTERPERSONAL AND COLLABORATI ON SKI LLS

The ahility to read ad to nanage the enati ons, nativations ad betaviars of oesd f ad
ahers dring socid interactions o in a socid-ineractive coted. @ laraion neas
cooperative interacti on betveen tvo or nare i ndividual s varki ng together to sd ve prad ens,
cege novd products, o learn ad naster cotert.

SELF- DI RECTI ON

PERSONAL The adlity to st gds, pan far achieveart, intiade action nanece tine ad & fat, ad
AND i ndependent |y noni tor and assess o€’ s om € fat.
WORK PLACE ADAPTABI LI TY

PRODUCTI VI TY The aility tonadfy o sthrking dtitudes a bdavias to be bater suted to curet o

fuue enviromarts, as vl as the dility to hade mitigde god's, tasks ad inputs wth
SKILLS uderstand ng and adhering to costraints of tine, resources ad systens.

ETHI CAL BEHAVI OR

Thedilitytoact wthineyity accaodngtotheprincipes o rigt ada naord ocoduct.

SOCI AL/ PERSONALACCOUNTABI LI TY

The accetace o respasibility fa parsod attiaos, indudng resporsibility for learning

adtointiaea sypot actios thet resdveissuesintheinerest o the conan good

LEADERSHI P

The process o influence o exanpl e by whi ch anind vidud induces a group to pursue

djectives hdd by the leader o shered by the leader ad his o her fdlovers.

PROJECT PLANNI NGAND DEVEL OPMENT

Tedilitytoa gaizeadachierethegds of aspecificintiaive a prdd emwth

éfidexy ad e fectiveress.

Adapted from publications of the Partnership for 215 Century Skills
www.21stcenturyskills.org
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Component 3
Systemic Continuous Improvemenit Process

Hgh perfornming schod s shere nat oy cooman strateg es for change, but a so share conmen net hods for bring ng
ot thet cage  They have a besic comntnent to everyone getting better dl the tine in order to ingrove
redtsfa suwhts  They have a defined cd | aborati ve i nprovenent process, enedded and or gaizedirtothelife
d thesdod. They s asicetinetostudy avariey d studet deta toidatify needs, tostudy posside straeg es
ad sa fathan ationdan besad nacyde o gdan do, study, act. Described bel ow are commen concepts
enedded i n the high perfornming schod ™ s i nprovenent process:

1 Transfornational |eadership that crestes alearn ng-center ed system
Leeders center the goeraion o the schod oninrovenet o learning far dl studerts. R thernor € they
¢ egte an evir onnent wher e staff learning ad staf leedership a e va uved and suppor ted

A expectation that change wll be an on-goi ng conti nuous pr ooess;
Sdf neers fed anddigaiontorefine adinroethar skills ad kowedye they see cd |l doraive
dfatstoimroethe schod as anessatid pat d sdaod life

ldentificaiond corebdiefstha driveinorovenent ef fats
Sdf hesreached cosesus onthe corebdidsthat diveindvidd ada grnizaionatias. These bdiefs
aethebesis o acdesvesdod adtu e

Avdl-aticudaed nission thet includes afocus on “21% Gentury Learning for Al”;
Thereis aschod -wde sese of shared mssanthet untes the staf, gidess dl atias advividy dffines
wet is to be acconplished for studarts.

A lr oad understandi ng of and conmnt nent to change based on internal and external factors;
Saff hes an enduring conmnt nent to examning trend infornation in the schod, comnity, state ad retian
toassre an gyr qriadevisonad msson fa the schad .

Rrvasive use of deta bathtotarget adtor efine i npr ovenent ef far ts
Sdf tracks avariety o studet deta usiing nany sour ces far determini ng studert success; data, rather then gut
fedirg divestheadias d sdf.

Gange intiatives and pr ocesses that addr ess the interr datedness o activities ad r esour oS,
Leadershi p consi ders howthe change wil inpact ather operations and resowr ces inthe schod ad das
accordrgy.

An inplenentation process thet reflectsthegyde d gdan do, study, at;

The schod does mat look far quick fixes, staff nenbers stay the corse inimstituiodizing newpractice,
rfinrgintiaives util they becoe satiSfied wthr ealts

A cdlaoratively devel oped strateg ¢ plan focused on r ealts,

The straegcdanis aliving docunert, inpor tat tothe saf o the sdod, adtar gats the lagterm
i npr ovenart adtivities o the schod.
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e
Reflections: Nurturing A Collaborative Spirit

In Wet Vrgnia ve have ahstay o facing chdlenges wth grest comntnent and determinetion. Born from
caflict, ar staehes beenthe site d gea batles ad gea tragedes. Roged terran ecoomc instad lity ad
rud isdaionhaed!| daedardeinor odletive eqeiare Grtany, nost vou dfindthese dauting Bi to
Wet Vi gnas, they define ad shgpe or cheracter . We are pegd e wo understand uyohi |1 bettl es, whno nake the
nost of scarce resources ad wo have |earned to care for and depend on each ather. It iswthths sarit ad
cheracter that ve wll face the ddleges o anewerain edcai on

The fundanenta nnssi on of pud i ¢ schod s has changed. Fom“Learning for Song” to “Learning for Al,” the new
fedrd accautaility savberdsrequiretha dl studets naster theessatid curicd unregrd ess o race, éhnidty,
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Building a Common Language for
School Improvement

An integral part of any change process is effective communication. Many terms used in the Framework for High
Performing School Systems may be new to staff; others may have unique working definitions written by the consensus
committee to align with West Virginia Board of Education policies or recommendations. The following list represents
terms frequently used in the framework document and other supporting resources.
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Benchmarks - Predetermined points during the instructional term when student mastery of specific instructional
objectives is assessed.

Classroom Walkthrough - A non-evaluative but focused classroom observation made for a brief period of time
(3-5 minutes) to observe specific classroom practices; the walkthrough observation is used to enhance reflective
practice and to gather school-wide information regarding professional development and school improvement.

Continuous Improvement - A set of activities designed to bring gradual but continual improvement to a
process through constant review and refinement.

Correlates of Effective Schools — The seven characteristics identified from research that enables schools
to bring all students to mastery regardless of background factors like poverty, race, gender or ethnicity:

Clear and Focused Mission, Safe Orderly Environment, High Expectations for All, Time On Task/Opportunity
to Learn, Strong Instructional Leadership, Frequent Monitoring of Student Progress and Positive
Home/School Partnerships.

Curriculum Alignment - The ongoing process of bringing congruence to the written curriculum, taught curriculum
and assessed curriculum so 1) all that is assessed has been taught and (2) what is taught encompasses the written
curriculum.

Curriculum Management System - A series of ongoing interrelated activities designed to implement,
support, monitor and evaluate the system curriculum to assure that all students have access to and benefit
from an aligned, high quality prioritized and sequenced curriculum.

Curriculum Map - A graphic representation of the recommended instructional sequence for curriculum
objectives during the instructional year and across grades Pre K-12; used as a management tool for enhancing
curriculum continuity, communication and coordination.

Curriculum Prioritization — The local consensus process of assigning relative value to curriculum
objectives in order to make informed instructional decisions about the amount of time allocated to
an objective and the degree to which it is an instructional focus. (Note: It is recommended that no objective
be completely eliminated during the prioritization process).

Differentiated Instruction - A systematic approach to planning curriculum and instruction for
academically diverse learners; a blend of whole class, group and individual instruction, guided by
the three principles of differentiation: respectful tasks, flexible grouping and continual assessment.
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Building a Common Language for
School Improvement (continued)

10.

Effective Schools Research — The body of research conducted in the early ‘70s and ‘80s as a
response to the Coleman Report, which concluded that schools with certain characteristics or correlates of
achievement can bring all students to mastery levels regardless of student background characteristics.

. Enduring Understanding — The big ideas and important concepts that are the heart of the content area and

have lasting value and application in the student’s life.

. Essential Questions — An expression of inquiry that motivates students to seek broader understanding and

deeper meaning of the content objectives.

. Formative Assessment — Periodic evaluation of the student’s achievement level of the West Virginia content

standards and objectives used to adjust instructional time and strategies so all students will achieve proficiency
and beyond.

. High Yield Instructional Strategies — Categories of instructional activities that have been verified through

research to correlate with high student achievement.

. Instructional Management Practices — Commonly agreed upon practices within a school for conducting

routine tasks in the classroom and organizing the instructional process.

. Instructional Management System — A series of ongoing interrelated activities designed to implement, support,

monitor and evaluate the system’s instructional process to assure that all are engaged in and benefiting from the
instructional program.

. Learning Community — A group of educators within a school or school system which works to create a climate

that focuses on reflective practice, collegiality and ongoing professional development targeted toward improvement
of student learning.

. Monitoring System — An ongoing system to collect data on a program, designed to provide feedback on

whether the program is fulfilling its functions, addressing the targeted population and/or producing those services
intended; monitoring is different from evaluation; its purpose is to help refine and make “in-course” corrections.

. Objective — Grade and subject specific descriptions of the knowledge and skills needed to achieve proficiency of

the content standards.

. Organizational Culture — The overall pattern of beliefs and values of an organization that (a) manifests itself in

policies, procedures and organizational structures and (b) ultimately shapes the behavior of personnel.

. Pacing Guide - A graphic representation or timeline illustrating the sequence and amount of time allocated to

instructional objectives during the school term.

. Performance Assessment - An evaluative method usually judged with a predetermined rubric that requires

students to demonstrate a level of proficiency of the West Virginia content standards and objectives by applying
knowledge to authentic tasks such as projects, presentations, activities, exercises or problemsolving.

. Performance Descriptors — Narrative explanations of five levels of student achievement (distinguished, above

mastery, mastery, partial mastery and novice) used by the teacher to assess student attainment of the West Virginia
content standards and objectives.
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Building a Common Language for
School Improvement (continued)

24.

Prioritization Criteria — The basis for assigning relative value to curriculum objectives based on (a) the overall
importance for a student’s enduring understanding of the content, (b) the importance of the objective as a prerequisite
to the next level of learning, (c) the results of prior assessments of student proficiency and (d) the value of the
objective on high stakes testing.

. Programmatic Level - The organization of educational programs and services for delivery to students according

to the students’ common developmental characteristics: early childhood (Pre-K to grade 4), middle childhood
(grade 5 to grade 8) and adolescent education (grade 9 to grade 12).

. Proficiency - The level of student achievement for students who achieve at the mastery, above mastery, or

distinguished levels.

. Reading Comprehension - The degree to which students derive not only the facts from a written passage but

the degree to which they gain an understanding of its meaning; when all teachers within a school use techniques
to develop comprehension (pre-reading vocabulary development, guiding questions, graphic organizers, jig saw
activities, etc.), overall achievement improves.

. Reflective Practice — An improvement practice designed to promote the teachers’ self analysis of instructional

practice by thoughtfully considering their own classroom practices and comparing the results to those of successful
practitioners; reflective practice is often accompanied by coaching from skilled practitioners who guide the reflective
process.

. Rubric - A predetermined, detailed scoring guide used by teachers to communicate and evaluate levels of student

performance of a complex task.

. School System Transformation — The rethinking, reorganization and refocusing of school system organizational

structures and expectations to achieve the new mission of “Learning for All.”

. Standards-based Curriculum - A curriculum framework that establishes clear, comprehensive exit learning

expectations for all students, further defines the expectations through specific grade level and subject objectives
and provides performance descriptors for evaluating student level of achievement relative to the West Virginia
content standards and objectives.

. Standards-based Unit — Extended instructional sequence involving several lessons of related objectives organized

around a broad theme, enduring understanding or essential question that often culminates in a performance
assessment.

. Strategic Plan - A document used by an entity to align its overall organization and budget with its priorities,

missions and objectives; a strategic plan should include core beliefs, a mission statement, a description of the
agency’s long-term goals and the evidence it will accept as having achieved those goals, objectives, strategies or
means the organization plans to use to achieve these goals and objectives, and a description of the specific actions
that will be taken; the strategic plan also may identify external factors that could affect achievement of long-term
goals.

. Student Achievement Variables — The major variables controlled and/or influenced by the school system that

impact student achievement; these variables are quality of curriculum, quality of instruction, quality of school
organization and environment, and the family background and characteristics of the student.
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Building a Common Language for
School Improvement (continued)
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. Support System — A network of people who interact and remain in communication for mutual assistance; also,

resources, activities and information that enable staff to accomplish assigned responsibilities.

. System - A series of interrelated components designed to achieve a common goal; as applied to a school system,

a series of integrated activities, procedures, policies and professional development designed to achieve a common
purpose.

. Systemic Change - Change that occurs in all aspects and levels of a system; systemic change requires redesign

of fundamental approaches within an organization while considering the effect on all other aspects of the organization.

. System-wide School Improvement Cycle - A series of steps and/or processes expected within each school to

develop and implement the school’s strategic plan.

. Transformational Leadership -The ability to affect the thoughts, feelings and behaviors of a significant number

of individuals through intentional actions and the creation of a body of work.

. Understanding by Design (UbD) — A three-stage instructional planning framework that helps teachers develop

quality standards-based lessons that result in student proficiency and enduring understanding.

. Universal Design — An approach to designing course instruction, material and content to benefit people of all

learning styles without adaptation of retrofitting. This approach provides equal access to learning, not simply
equal access to information. Universal Design allows the student to control the method of accessing information
while the teacher monitors the learning process and initiates any beneficial methods.

. Values and Beliefs — The standards or qualities considered worthwhile and desirable by an organization; the

statements, principles or doctrine that the system accepts as true and uses to guide decisions and shape behavior.

. Writing to Inform - Nonfiction writing assignments used to argue, criticize, define, describe, discuss, evaluate,

explain, compare and contrast or summarize topics in the classroom; consistent use of writing to inform assignments
in all content areas and consistent judging by a commonly used rubric correlates with high student achievement.

. West Virginia Written Curriculum - The written scope and sequence of what students should know and be

able to do as the result of the instructional process as defined by the West Virginia content standards and objectives
(also referred to as the essential curriculum).
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